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* |dentify anc
technical issues,

establishing clear communication channels and support for learners.
® Reflect on their mentoring practices and implement improvements
based on feedback and self-assessment.
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self- & peer-assessm

® Provide continuous support &
manage criticalities (conflicts, skill
/3 gaps, motivation)
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interpersonal, cultural).
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* Resolving possible conflicts.

* Role-playing and case studies for practice.
* Sustaining Motivation Over Time
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MODULE 1:
SUPPORTING
LEARNERS’
ENGAGEMENT
DURING
ONLINE
TRAINING

Understanding Learner Engagement Online: The Foundation for
Effective Mentorship

Learner engagement is a multidimensional construct encompassing:

Cognitive Engagement: The mental investment in learning tasks,
including critical thinking, problem-solving, information processing, and
making connections between new and prior knowledge. This is evident
when learners are actively trying to understand, analyze, and
synthesize information.

Emotional Engagement: The affective reactions to the learning
experience, such as interest, curiosity, enjoyment, a sense of
belonging, but also boredom, frustration, or anxiety. Positive emotional
engagement is crucial for sustained effort and a sense of
accomplishment.

Behavioural Engagement: Observable participation in learning
activities and interactions. This includes active participation in
discussions, completion of assignments, attendance at virtual sessions,
asking questions, and collaborating with peers.




tools and

ractivity of learning

‘and Peers: The feeling of connection and
ommunity, which can mitigate feelings of

tps: ic.d.ov/?=on|ine+socia|+resence+enaement&am'id=ED52
7588).



https://www.google.com/search?q=https://eric.ed.gov/%3Fq%3Donline%2Bsocial%2Bpresence%2Bengagement%26id%3DED527588
https://www.google.com/search?q=https://eric.ed.gov/%3Fq%3Donline%2Bsocial%2Bpresence%2Bengagement%26id%3DED527588

MENTOR ACTIONS & BEST PRACTICES




MOTIVATION &
ENCOURAGEMENT:
FUELLING LEARNER
PERSISTENCE

. Motivation is a key predictor of learner persistence and success. It can
be broadly categorized as:

Intrinsic Motivation: Driven by internal factors such as curiosity,
genuine interest in the subject matter, a desire for personal growth,
or the satisfaction of mastering a new skill. This is the most
sustainable form of motivation.

Extrinsic Motivation: Influenced by external factors such as
grades, certificates, recognition, competition, or avoidance of
negative consequences. While less sustainable on its own, research
shows that extrinsic motivation can enhance intrinsic motivation
when learners feel competent and autonomous

In online learning, maintaining motivation is particularly critical due to
the increased risk of isolation, self-pacing challenges, and
environmental distractions.
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eful): Use leaderboards with

dual progress rather than pure

allowing learners to track their own progress.

® Narrative & Storytelling: Integrate a compelling narrative or

story into the learning content to make it more engaging and

purposeful.

® Challenges & Quests: Design learning activities as "quests"

with clear objectives and rewards upon completion.
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adjust goals as needed.




zed Messages: Send individual messages of

encouragement, acknowledging effort and progress.

® Public Recognition (with permission): Celebrate successes in a

group forum (e.g., "Shout out to [Learner Name] for their

insightful contribution to yesterday's discussion!").

® Leverage Peer Feedback: Structure activities where learners

provide constructive feedback to each other, fostering a sense of

shared responsibility and community.
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 features (e.g., Zoom polls,
ding and re-engage learners.

kout Rooms: Pose a question, give learners a few
e p . O
o reflect, then send them to small breakout rooms to discuss, and finally
bring them back to share with the larger group.

® |nteractive Whiteboards/Collaborative Documents: Use tools like Jamboard, Miro, @)
or Google Docs for brainstorming, concept mapping, or group problem-solving.

® Short Debates or Role-Playing: Design brief, engaging activities that require
active participation and critical thinking.
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riodically ask questions like, "What's one key takeaway so
'Ho ght you apply this concept2"

® Visual Cues: Ask learners to use reaction emoijis (thumbs up, clap) or "yes/no"
responses to quickly gauge their engagement or understanding.

® "Pop Quizzes" (Low Stakes): Short, ungraded quizzes can serve as effective
attention checks and immediate feedback loops.

® Summarizing Activity: Ask learners to summarize the last 5-10 minutes of content in
their own words.
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Key Indicators of Potential Difficulties:

) " IDENTIFYING

‘60 O * Reduced Participation or Silence: A sudden drop in
A AND engagement in discussions, non-verbal cues (e.g., camera off
consistently), or unresponsiveness to direct questions.
PREVE NTING * Late or Missing Assignments: A pattern of submitting work

DIFFICU LTIES, late or not at all, particularly if it's a change from previous

behavior.

PROACTIVE * Changes in Tone or Responsiveness: Email or chat
communications that become brief, vague, or indicate
SUPPORT FOR

frustration, anxiety, or disinterest.

LEARNER * Lack of Progress in Self-Paced Activities: Stalling on module
completion trackers or not engaging with required resources.
) WELL-BEING * Direct Communication: Learners explicitly stating they are

struggling, feeling overwhelmed, or experiencing personal

~ issues.




Regular and Varied Check-ins:

*One-on-One "Coffee Chats": Offer optional 10-15 minute individual check-ins
*Small Group Discussions: Facilitate smaller group discussions to encourage participation from quieter learners & foster
peer support.

*Automated Nudges: Utilize learning management system (LMS) features to send automated reminders for upcoming
deadlines or encouragement messages.

P R E V E N T I v E Anonymous Feedback Tools:

*Suggestion Box: Create an anonymous online suggestion box or survey where learners can voice concerns without fear

A N D *"Plus/Delta" Feedback: Periodically ask learners what's going well ("plus") and what could be improved ("delta") in the

module.

Adaptive Pacing and Flexibility:

INTERVENTION

*Flexible Deadlines (within reason): Where possible, offer some flexibility with assignment deadlines, especially for

project-based work, to accommodate unforeseen circumstances.
ST R AT E G I E S *Chunking Content: Break down complex topics into smaller, manageable units to reduce cognitive overload.
*Provide Options: Offer different ways for learners to demonstrate their understanding (e.g., written assignment, video
presentation, audio recording).

FOR MENTORS

*Emphasize Growth Mindset: Reinforce the idea that challenges are opportunities for learning and that mistakes are part
of the process.

*Normalize Asking for Help: Explicitly state that it's okay to struggle and encourage learners to reach out early.

*Active Listening: When learners express difficulties, listen empathetically without judgment and validate their feelings.
*Resource Sharing: Proactively share information about institutional support services (e.g., academic advising, mental health
services, technical support).
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L CONFLICT
RESOLUTION IN
ONLINE
SETTINGS:

h NAVIGATING

O INTERPERSONAL

- DYNAMICS

Technical Issues: Frustration due to connectivity problems, platform glitches, or
difficulty using specific tools can spill over into interpersonal interactions.

Interpersonal Misunderstandings:

* Tone in Written Communication: Text-based communication lacks non-verbal cues, making it easy for
tone to be misinterpreted (e.g., sarcasm, bluntness).

* Lack of Context: Messages can be taken out of context, leading to misinterpretations of intent.

* Differing Communication Styles: Some learners prefer direct communication, while others may be

Cultural Differences: Varying norms and expectations regarding communication,
collaboration, feedback, and authority can lead to misunderstandings and conflict.

Group Dynamics: Uneven participation, "free-riding," or personality clashes within
collaborative groups.

Unclear Expectations or Roles: Ambiguity in instructions, roles within group projects,
or assignment criteria.




EFFECTIVE
CONFLICT
RESOLUTION

STRATEGIES
FOR
MENTORS

Proactive Measures:

*Establish Clear Communication Protocols: Before conflicts arise, set explicit guidelines for respectful online
interaction (e.g., "Assume positive intent," "Critique ideas, not people,” "Use clear and concise language").

*Netiquette Guidelines: Provide a clear "netiquette” guide that outlines expected behaviors in online
discussions and collaborations.

*Define Group Roles & Responsibilities: For collaborative projects, clearly define roles and responsibilities to
minimize ambiguity and potential for conflict.

Mediation Techniques (When Conflict Arises):

*Active Listening: Listen carefully to all parties involved, ensuring you understand their perspectives and
underlying concerns. Use empathetic listening to validate their feelings.

*Reframing: Help parties reframe their positions or statements in a more neutral and objective way, focusing
on interests rather than positions.

*Neutral Facilitation: Maintain impartiality and focus on facilitating a constructive dialogue rather than taking
sides.

*Private vs. Public Resolution: Determine if the conflict is best addressed privately with individuals or in a
small group setting, rather than in a public forum.

*Focus on Solutions: Guide parties toward mutually agreeable solutions, emphasizing compromise and shared
understanding.

Clear Communication and Documentation:

*Summarize Agreements: Clearly summarize any agreed-upon solutions or action steps.
*Document Interactions: Keep a record of conflict resolution efforts, especially for recurring issues.

Cultural Sensitivity and Awareness:

*Promote Intercultural Understanding: Encourage learners to reflect on and appreciate diverse communication
styles and cultural norms.

*Address Stereotypes: Be prepared to address any cultural insensitivity or stereotyping that arises in
discussions.

*Cross-Cultural Communication Training (Optional): Consider providing brief resources or discussions on
effective cross-cultural communication in online settings.




Purpose and Value of Evaluation

* Formative vs. summative assessment.
* Evaluation Tools and Techniques

* Digital tools for assessment (e.g., Google Forms,
Kahoot, Padlet, LMS-integrated tools).

Involving Learners in the Evaluation Process

* Peer feedback, reflective journals, rubrics for
self-assessment.




MODULE 2: EVALUATION OF LEARNING: MEASURING PROGRESS
* Formative AssdAINB) FOSTERING GROWTH IN ONLINE ENVIRONMENTS

® Purpose: To monitor learner progress during the learning process. It provides ongoing feedback that can be used by mentors to improve
their teaching and by learners to improve their learning. It's often described as "assessment for learning."

® Value: Helps identify learning gaps early, allows for timely intervention, guides subsequent instruction, and keeps learners engaged by
showing them where they stand and how to improve. It reduces the stakes of learning by focusing on mastery rather than just performance.

® Examples in Online Learning:

® Quick "Check-for-Understanding" Polls: During a live virtual session, after explaining a complex concept, a mentor might launch a
quick to gauge overall comprehension and identify areas needing further explanation.

® One-Minute Papers/Exit Tickets: At the end of an asynchronous module, learners are asked to submit a short text response to
prompts like "What was the most important thing you learned today?2" or "What question do you still have?”

® Discussion Board Prompts: Pose open-ended questions in a forum that require learners to apply a concept or articulate their
understanding, allowing the mentor to observe their cognitive processing.

® Ungraded Practice Quizzes with Immediate Feedback: Short, low-stakes quizzes within the LMS that provide automated

explanations for correct and incorrect answers immediately after submission.

® Concept Maps or Mind Maps: Learners create visual representations of how concepts are connected, demonstrating their
understanding of relationships, using tools like Miro or Jamboard.




MODULE 2: EVALUATION OF LEARNING: MEASURING PROGRESS
AND FOSTERING GROWTH IN ONLINE ENVIRONMENTS

® Summative Assessment:

® Purpose: To evaluate learner learning at the end of an instructional unit or course by comparing it against a
standard or benchmark. It's often described as "assessment of learning."

® Value: Provides a comprehensive measure of what learners have learned, allows for grading or certification, and
offers accountability for both learners and the learning program.

® Examples in Online Learning:

® Final Online Exam: A timed, proctored (if necessary) exam administered through the LMS, covering all
module content.

® Comprehensive Project/Case Study: Learners apply all learned concepts to solve a real-world problem or
develop a product, submitted as a document, presentation, or interactive demonstration.

® Digital Portfolio: Learners curate a collection of their best work throughout the module, demonstrating growth
and mastery over time. Capstone Presentation/Defense: Learners deliver a final presentation or defense of
their project via video conference, engaging in a Q&A session with mentors and peers.

® Consideration in Online Settings: Designing robust summative assessments online requires careful consideration of
academic integrity.
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O EVALUATION
TOOLS AND
TECHNIQUES:
LEVERAGING
DIGITAL

Q CAPABILITIES

® Learning Management System (LMS)-Integrated Tools:

Quizzes/Tests: Mentors can create various question types

(multiple choice, true /false, short answer, essay)

Assignment Submission Features: Facilitate the submission,

grading, and feedback for documents, media files, and other

projects.

Discussion Forums: Can be used for assessing participation,

critical thinking, and communication skills.

Gradebooks: Centralized systems for tracking all assessment
scores, calculating final grades, and providing learners with a

clear overview of progress in the course.

Analytics Dashboards: Many LMS platforms offer sophisticated
analytics on learner activity (e.g., time spent in modules,
discussion post frequency), engagement, and performance. This
can be invaluable for identifying patterns, predicting potential

difficulties, and informing mentor interventions.
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O EVALUATION
TOOLS AND
TECHNIQUES:
LEVERAGING
DIGITAL

Q CAPABILITIES

Dedicated Digital Tools for Assessment and Interaction:
Google Forms: Highly versatile, collaborative, and easy to share.

Kahoot!: Creates engaging, game-based quizzes and polls. Ideal for formative

assessment during live sessions

Padlet: A virtual bulletin board that can be used for brainstorming, collecting

ideas, posting questions, or quick exit tickets.

Mentimeter / Slido: Tools for interactive presentations, live polls, word clouds,

and Q&A sessions. Great for gauging immediate understanding.

Perusall / Hypothesis: Tools for collaborative annotation of readings or other
documents (e.g., PDFs). Learners can highlight, comment, and ask questions
directly on texts,

Flip (formerly Flipgrid): A video discussion platform where learners record short
video responses to prompts. Excellent for assessing oral communication skills,

presentations, creative expression, and fostering a sense of community.

Online Whiteboards (e.g., Miro, Jamboard): Can be used for collaborative
brainstorming, problem-solving, concept mapping, or visual presentations that can
be assessed for understanding and teamwork processes.




asse:
written, oral, project- d

diverse learning styles and provide a more
complete picture of learning. This also keeps
assessment fresh and engaging.

ach

2nt, format,
tutorial

utomate Where Possible: Leverage
auto-grading features in quizzes or simple
surveys to free up mentor time for more
personalized, qualitative feedback on
complex assignments.




ovide clear rubrics or specific guiding
used, constructive, and aligned with learning

® Anonymity (Optional): Decide if feedback should be anonymous or attributed,

depending on the learning context and the level of psychological safety established
in the group.

® Training and Modeling: Offer brief training on how to give and receive effective
feedback, emphasizing a constructive, supportive, and specific tone. Mentors can
model good feedback themselves.
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earning

-k their intellectual
‘into learners'

de reflection (e.g., "What was the most
y did you find it difficuli2", "How does this
noc your personal or professional experience?", "What new
questions do you have after completing this reading?"”, "Describe a 'lightbulb moment'
you had this week.").

Low Stakes: Emphasize that journals are primarily for personal growth and process
documentation, not formal grading. Mentors can provide qualitative feedback on the
depth of reflection rather than correctness.

Frequency and Format: Encourage regular, brief entries (e.g., weekly) rather than long,
infrequent ones. Allow flexibility in format (text, audio, video).



fandards,
urages
on external

sarners at the start of an

wolve learners in the development of rubrics
eir understanding and ownership of the criteria. This can
aving them brainstorm criteria for a "good" assignment.

® Guided Self-Assessment Prompts: Provide scaffolding or prompts to guide learners
through the self-assessment process. Example: "Based on this rubric, what grade would
you give yourself for each criterion and why? Provide specific evidence from your work to

support your self-assessment." "What changes will you make based on your
self-assessment2"

Pre-Submission Checklists: Translate rubric criteria into a simple checklist for learners to
review their work before submission.







PROVIDING ONGOING SUPPORT: A MULTI-FACETED APPROACH TO
LEARNER WELL-BEING -TYPES OF SUPPORT:

® Academic Support:
® Purpose: To help learners understand course content, master skills, and achieve learning objectives.
® Value: Prevents academic disengagement, improves learning outcomes, and builds learner confidence.
® Examples in Online Learning:

® Clarifying Concepts: Holding regular Q&amp;A sessions (live via video conference or asynchronous via discussion
forums) to clarify difficult concepts, review complex topics, or address common misunderstandings.

® Feedback on Assignments: Providing timely, specific, and actionable feedback on drafts or submitted
assignments, going beyond just a grade to explain why something is correct or incorrect and how to improve.

® Resource Navigation: Guiding learners to additional academic resources, such as supplementary readings,
tutorial videos, external academic support centers (e.g., writing labs, math tutors), or relevant online databases.

® Study Strategies: Offering advice on effective online study techniques, time management, note-taking in a digital
environment, or effective research skills.

® Example: A mentor notices several learners struggling with a specific analytical task in their submissions. The
mentor schedules an optional "deep dive" virtual session to walk through an example and answer questions and
shares an annotated example submission.




PROVIDING ONGOING SUPPORT: A MULTI-FACETED
. APPROACH TO LEARNER WELL-BEING -TYPES OF SUPPORT:

Purpose: To address learners' affective states, build confidence, reduce anxiety, and foster a sense of belonging and

well-being.
® Value: Crucial for maintaining motivation, preventing burnout, and ensuring learners feel valued and connected,
especially in potentially isolating online environments.

® Examples in Online Learning:

® Regular Check-ins: Initiating brief, informal check-ins (e.g., via private message, email, or brief breakout rooms)
to ask about learner well-being beyond academics.

® Active Listening: When learners express stress, frustration, or personal difficulties, listen empathetically without

judgment, validating their feelings.

® Encouragement and Positive Reinforcement: Regularly acknowledging effort, progress, and resilience, even

when learners face setbacks.

® Promoting a Growth Mindset: Reinforcing the idea that challenges are opportunities for learning and that effort
leads to mastery, rather than focusing solely on innate ability (Dweck, C. S. (2006). Mindset: The new psychology
of success. Random House. More on Growth Mindset: https: //www.mindsetonline.com/whatisamindset/).



https://www.google.com/search?q=https://www.mindsetonline.com/whatisamindset/

PROVIDING ONGOING SUPPORT: A MULTI-FACETED
APPROACH TO LEARNER WELL-BEING -TYPES OF SUPPORT:

® Technical Support:
® Purpose: To assist learners with difficulties related to online platforms, tools, and digital literacy.

® Value: Prevents frustration, ensures equitable access to learning materials, and keeps learners engaged with
the content rather than being stuck on technical issues.

® Examples in Online Learning:

® Basic Troubleshooting: Guiding learners through common technical issues (e.g., "Have you tried clearing
your browser cache?").

® Resource Provision: Directing learners to the official technical support channels of the LMS, specific
digital tools, or the institution's IT help desk.

® Proactive Information: Providing clear instructions and tutorial videos for using new tools before they are
required for assessment.

® Peer Support: Encouraging learners to help each other with minor technical queries in a designated forum.




PROVIDING ONGOING SUPPORT: A MULTI-FACETED
APPROACH TO LEARNER WELL-BEING -TYPES OF SUPPORT:

Creating a Safe and Inclusive Learning Environment:

° Purpose: To establish a space where all learners feel respected, valued, and psychologically safe to participate and express themselves without fear of judgment, discrimination, or exclusion.

®  Value: Fosters higher engagement, better learning outcomes, increased retention, and a richer learning experience due to diverse perspectives. This aligns with principles of Universal Design for Learning
(UDL), which aims to make learning accessible for all (CAST. (2018). Universal Design for Learning Guidelines version 2.2. Retrieved from https://udlguidelines.cast.org /).

b Strategies:

b Establish Clear Norms: Co-create or clearly present guidelines for respectful online communication, debate, and interaction at the beginning of the module (e.g., "Assume positive intent,"

" "Respect diverse opinions").

"Listen to understand, not just to reply,
Model Inclusive Language: Use inclusive language and ensure examples and case studies reflect diverse backgrounds and perspectives.
Promote Empathy: Encourage learners to consider different viewpoints and experiences, especially during discussions of sensitive topics.
Address Microaggressions: Be prepared to promptly and sensitively address any instances of disrespectful language or behavior, even subtle ones.

b Foster a Sense of Belonging: Facilitate icebreakers, small group activities, and opportunities for learners to share personal experiences (if comfortable) to build community.

Accessibility Awareness: Be mindful of accessibility needs (e.g., providing captions for videos, ensuring compatibility with screen readers) and direct learners to accessibility services.



https://udlguidelines.cast.org/

MANAGING
CRITICAL
SITUATIONS:
PROACTIVE
IDENTIFICATION
AND STRATEGIC
RESPONSE

® I|dentifying Difficulties: Signals to Monitor and Strategies to Prevent

Them:

® Signals to Monitor:

Reduced Online Activity: A sudden or sustained drop in login
frequency, participation in forums, or submission of assignments.
Most LMS platforms provide analytics on learner activity.

Late or Missing Assignments: A consistent pattern of missed
deadlines or incomplete work, especially if it's a change from
previous behavior.

Changes in Communication Tone: Emails or discussion posts
that become uncharacteristically brief, vague, or express
frustration, anxiety, or apathy.

Lack of Engagement in Live Sessions: Consistent camera-off,
lack of response to direct questions, or minimal participation in
interactive activities.

Direct Expression of Struggle: Learners explicitly stating they
are feeling overwhelmed, confused, or personally challenged.

Poor Performance: A significant and unexplained drop in quiz
or assignment scores.

Social Isolation: A learner who consistently avoids group work
or peer interactions.



® Strategies to Prevent Them (Proactive Measures):

® Early & Frequent Feedback: Provide consistent, low-stakes

feedback on performance and effort to keep learners informed
and on track.

MANAGING ® Clear Expectations: Ensure all assignment instructions, rubrics, and
CRITICAL deadlines are crystal clear and easily accessible. Ambiguity is a
[ f stress.
SITUATIONS: major source o
PROACTIVE ® Regular Check-ins: Implement routine check-ins (e.g., weekly

anonymous sentiment checks, brief individual calls for learners

IDENTIFICATION flagged by analytics).
AND STRATEGIC ® Build Relationships: Foster a positive mentor-learner relationship

RESPONSE from the outset, making learners feel comfortable reaching out
when they face difficulties.

® Adaptive Pacing: Where possible, offer some flexibility in
deadlines or provide alternative pathways for learning to
accommodate diverse needs and unforeseen life events (e.g., "If you

need an extension, please communicate it proactively").



MANAGING
CRITICAL
SITUATIONS:
PROACTIVE
IDENTIFICATION
AND STRATEGIC
RESPONSE

® Escalation Protocols and Support Networks:

Purpose: To ensure that learners receive appropriate and timely support when a situation

goes beyond the mentor's scope of responsibility or expertise.

Value: Protects learner well-being, ensures compliance with institutional policies, and provides

mentors with clear guidelines and backup.

® Protocols:

Academic Struggles: If a learner consistently struggles despite mentor academic
support, escalate to the course instructor, academic advisor, or departmental support
services.

Emotional Distress/Mental Health Concerns: If a learner expresses significant
emotional distress, thoughts of self-harm, or other serious mental health issues,
immediately escalate to the institution's counselling services, student welfare office, or
emergency contacts.

Technical Issues Beyond Basic Troubleshooting: Direct learners to the IT help desk or
technical support teams. Follow up to ensure the issue is resolved.

Behavioural Misconduct/Academic Dishonesty: Report to the course instructor,
department head, or dean of students according to institutional policy.

Documentation: Maintain clear, factual records of interactions, observations, and
steps taken, including who was contacted and when.

® Support Networks for Mentors: Mentors should know their own support network within the
institution:

Course Instructor/Coordinator: For academic issues, specific course policies.

Department Head/Program Manager: For broader program issues or serious learner
concerns.

Student Services/Student Affairs: For mental health, disability services, or general
student welfare concerns.

IT Department: For technical issues.

Fellow Mentors/Community of Practice: For peer support, sharing strategies, and
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Identify Co
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Reframe and Paraphrase: Rephre c / statements into neutral, objective terms to

clarify understanding and de-escalate tension.

Focus on Solutions: Guide parties to brainstorm and agree upon actionable solutions rather than dwelling
on past grievances.

Set Boundaries: Reiterate respectful communication norms and intervene if interactions become
disrespectful or personal.

Private Conversations: Often, initial mediation is best done in private one-on-one conversations before
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to practice conflict
ging interpersonal

learner) and act out scenarios, allowing for immediate feedback and iterative
practice. This helps mentors practice active listening, de-escalation, and

constructive phrasing.

Debriefing: After each case study or role-play, facilitate a thorough
debriefing, discussing what worked well, what could be improved, and how
different approaches might yield different outcomes.

Example: Mentors engage in a role-play where one mentor acts as a learner
who is upset about a peer's lack of contribution to a group project. The
practicing mentor must use active listening and problem-solving techniques to
guide the "learner" towards a constructive solution.




gress points, not just the final

fresh by varying instructional methods,

Continuously remind learners of the practical
what they are learning.

some choice in assignments, topics, or how they demonstrate learning to increase
intrinsic motivation

Foster Peer Connection: Encourage and facilitate opportunities for learners to
interact with each other, as social connection is a powerful motivator.

Regular, Encouraging Communication: Maintain a consistent presence through
announcements, personalized messages, and responsiveness to inquiries.

Feedback Loops: Ensure learners feel heard and that their feedback (e.g., from

anonymous surveys) is taken seriously and acted upon when feasible.



Module 3 is the practical engine that turns theory (Modules 0-2)
into actionable online facilitation skills, ensuring mentors can
actually run the digital classroom envisioned by OPTIMA.

The evaluation and support techniques taught in Module 3 make full
use of the platform’s analytics, discussion forums and adaptive
content pathways.

By teaching mentors to detect skills gaps and feed results back into
course design, Module 3 creates an iterative loop that will refine the

subsequent workers’ curriculum.
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® Leverage E ‘micro-case-studies of critical
incident manageme | ation KPIs and enriches peer learning.

® Maintain accessibility: always provide an offline alternative (PDF workbook, downloadable quiz) in line with
/ OPTIMA’s commitment to lower-skilled workers.
@
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